
TALK WITH KIDS
6-11 YEARS

TOKTOK 
WANTAIM PIKININI

Taim mipela i bin 
liklik na gro kam 
antap, ol bikepla  

lain i bin soim pasin 
rispek lo mipela we 

mipela lainim na soim 
pasin rispek lo  

arapela manmeri.

• HOW TO SHOW CARE •

Taim wanpela man or 
meri i givim tok hait 
bilong ol, em i soim 
olsem ol i pilim seif 

wantaim yu.

• HOW TO SHOW CARE •

Soim trupela kala 
bilong yu yet.

• HOW TO SHOW CARE •

Traim kisim ples 
bilong narapela man 
or meri igat hevi na 
kisim luksave long 
lukluk, harim, na 
tingting bilong ol.

• HOW TO SHOW CARE •

Yu ken luksave long 
planti samting taim yu 
lukluk long ai tasol.

• HOW TO START •

Noken hariap. Noken 
strongim sait blo yu. 
Noken tingting planti.

• HOW TO START •

Sampela taim ai bilong 
narapela man or 

meri i ken tokim yu 
sampela samting we 
maus bilong em i no 

tokaut long en.

• HOW TO ENGAGE •

Save olsem pasin 
bilong laikim na 

halivim narapela em  
i nambawan tru.

• HOW TO ENGAGE •

Sindaun isi na pulim 
gut win na bai yu 

painim malolo.

• HOW TO ENGAGE •

Yu mas givim gutpela 
na strongpela toktok 

long ol arapela 
manmeri, bikos dispela 

graun i pulap long 
manmeri i save tok 

bagarpim ol narapela.

• HOW TO ENGAGE •

Tokim mi stori  
bilong yu.  

Mi bai harim.

• HOW TO LISTEN •

Taim yu harim na  
yu no bekim, bai yu 

kisim luksave.

• HOW TO LISTEN •

Long save long  
tingting long bel  

bilong wanpela man  
or meri, harim ol 
toktok em autim.

• HOW TO LISTEN •

Long save long bel 
bilong wanpela man  
or meri, lukluk long 

pes bilong em na pasin 
em i soim.

• HOW TO LISTEN •

Bikpela piksa  
i kamap long ol  
liklik samting.

• HOW TO QUESTION •

Taim yu toktok long 
bel hevi o wari bilong 
yu, bai yu kisim bel 
isi, kisim strong, na 
narapela bai luksave 
long hevi bilong yu.

• HOW TO QUESTION •

Taim yu ting yu 
pinisim olgeta rot  

na wei, tingim displa i 
gat rot na wei i  

stap yet.

• HOW TO QUESTION •

Gutpela senis long 
laip bilong yu i kamap 
long stretpela disisen 
long wokim gutpela 
samting o stopim 
sampela pasin i no 

stret.

• HOW TO QUESTION •

• HOW TO FINISH •

Olgeta arere bilong 
sampela samting i 

save kamapim niupela 
stat ken.

• HOW TO FINISH •

Taim yu galasim na 
sikelim yu yet planti 
taim, bai yu kamap 
stretpela na gutpela 

mo long laip bilong yu.
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THE EDUCATION EMERGENCY RESPONSE AND RECOVERY 
PLAN (EERRP) PROJECT

In May 2020 the Government of Papua New Guinea prepared an Education in Emergencies 

Response and Recovery Plan (EERRP) to respond to the COVID-19 pandemic. The Global 

Partnership for Education (GPE) and the Australian Government, under the PNGAus 

Partnership, supported the National Department of Education (NDoE) with approximately 

USD 12M to implement this plan. With UNICEF as grant agent, the NDoE engaged 

implementing partners ChildFund PNG, Save the Children and World Vision PNG.       

1  See COVID-19 Response Plan Results Framework in Application to GPE for COVID-19 Accelerated Funding Window for Emergency Response in Papua New 
Guinea, 2020, p. 9.

The EERRP aims to sustain learning and inclusion during and after the COVID-19 pandemic. 

Accordingly, a program was designed in four phases with the following outcomes:

1. All students can continue remote learning safely

2. All students and teachers can return safely to school

3. All students are safe and learning

4. The education system is more resilient to future disruptions1 
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OUR REACH 
The GPE-funded EERRP project activities target Early Childhood, Elementary, and Primary schools 

in six areas of PNG, selected because of their vulnerability to the introduction and spread of the 

COVID-19 virus. Additional funding from the Australian High Commission under the PNGAus 

Partnership enabled the project to extend its reach to Secondary schools in the target areas.  

Schools can play an important role in the safety and wellbeing of students. Under outcome 
three of the project, student safety and wellbeing are a key focus, ensuring students 
can resume classes after school closures. This includes provision of mental health and 
psychosocial support (PSS) to students and their families. This support also includes a forum 
to address issues relating to Gender Based Violence (GBV) and protection. School closures, 
and the fact that many students and their families are facing additional challenges, stresses, 
and fears during the pandemic, have highlighted the need to focus on psychosocial support 
and safety as part of the education response. 

ChildFund PNG was selected by the NDoE in late 2020 as a key implementing partner to 
accomplish two major components of the EERRP project. One was to promote psychosocial 
support, safety and wellbeing in schools targeted by the project. ChildFund and the Guidance 
and Counselling Division of the NDoE agreed to engage a team from Griffith University in 
Queensland with prior experience in PNG, to develop curriculum and resource materials for the 
Training of Trainers (Guidance and Counselling Officers, School Inspectors and Church Education 
Agency personnel). Training of teachers from targeted schools would follow in mid-2021.

Key activities under the psychosocial support and wellbeing component of the EERRP include: 
• developing a training program for guidance officers and teachers, including practical 

tools for assessing student wellbeing.
• developing psychosocial support and wellbeing resource materials and guidelines for 

teachers; and
• Inspectors and Guidance Officers visiting schools to monitor teachers’ experiences of applying 

psychosocial support and wellbeing training. (Inspectors will also assess the results of other 
EERRP interventions on these visits including parent outreach, remote learning, protection, 
and gender-based violence sensitization events, and disaster risk management planning).  

This Manual is one of the materials produced to support the psychosocial and wellbeing 
component of the EERRP. 

NCD 

Madang

Morobe

Sandaun

Western Province



Toktok Wantaim Pikinini  |  Talk with Kids  |  6-11 years6

THE CARDS

There are 20 cards in the set. Each card presents a skill and is presented in a similar format: 

• the name of the skill

• a brief description of the skill 

• a statement about why the skill is useful when talking with children. 

Examples are provided for how to apply the skill across three different age groups (6-11, 12-15, 

16+). There is a Tok Pisin phrase on the artwork side of the card, which is repeated in English 

on the reverse side.

When the cards are laid down with the artwork facing up, they form a jigsaw puzzle. This is 

significant for two reasons. Firstly, a jigsaw puzzle analogy is often used as an explanation 

for what happens in children’s brains when they have experienced trauma. Secondly, if the 20 

skills represented on the cards are used effectively when talking with children, they can help 

a child to better cope with and overcome their trauma.

The cards fall into six categories which describe the process of a conversation a teacher 

might have with a child, from opening to closing the conversation. The six categories are:

1. How to Show Care (yellow): Respect, Trust, Genuineness, and Empathy.

2. How to Start (turquoise): Notice and Opening.

3. How to Engage (orange): Eye contact, Body Language, Voice Quality, and Minimal 

encouragers.

4. How to Listen (red): Hear the story, Follow the lead, Reflection of content, and 

Reflection of feeling.

5. How to Question (blue): Objective, Reflective, Interpretive, and Decisional questions.

6. How to Finish (green): Closing and Reflection.

CARDS MANUAL TRAINING

THE RESOURCES

Three resources have been designed and produced for this project – the Cards, the Manual, 

and the Training. These resources aim to develop the knowledge and skills of Papua New 

Guinean teachers so that they may enhance their capacity to toktok wantaim pikinini (talk 

with kids), particularly in times of trouble and trauma.
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THE MANUAL

The Manual is what you are reading now. The Manual is divided into four parts. 

Part 1  provides information about child development between the ages of 6-11 explains  

trauma and how it affects children and discusses the role of teachers in working with 

trauma.

Part 2  looks at the skills for having conversations with kids (the Cards) and provides  

matching activities. 

Part 3  provides detailed examples (transcripts) of how the skills can be applied in practice. 

Part 4  provides tools that might be useful when working with children – to check on their  

wellbeing, start conversations, and so on.

THE TRAINING

The Training has been designed to bring the Cards and the Manual to life – it is interactive and 

will require you to engage in discussions, activities, and role plays. 

The Training will: 

• Explore the Cards and provide opportunities to discuss and practise the skills. 

• Explore impact of early trauma and what teachers can do to help. 

• Use role play as an opportunity to practice the skills.
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SOME OTHER THINGS YOU SHOULD KNOW ABOUT THE 
RESOURCES…

Conversations happen all the time. You might be thinking 

I already know how to have a conversation

or

I am a teacher – of course I know how to talk to kids!

And you do!

When we refer to conversations in these resources, we are talking about a process of guiding 

a child through a conversation using a different set of skills, to enhance their wellbeing.

The skills and knowledge that you learn from using these resources can be used with 

children of all ages (and even adults). Try this out for yourself and you will see that the skills 

are effective no matter who you are talking to. The topic of conversation might change, the 

concerns and issues might vary, the responses to questions might be different – but the same 

skills can be applied. In fact, if everyone used these skills in conversations with each other we 

would live in a more harmonious world.

The skills and knowledge that you learn and develop can be used for conversations with 

individual children or groups of children. Examples are provided on the Cards, reflections in 

the Manual, and role plays in the Training that usually relate to a conversation with a single 

child. However, the skills can be adapted for use with a small group of children or even a 

whole class. Some issues or problems should be discussed individually and privately (e.g. a 

problem at home, an injury), whereas other issues and problems might be talked about with 

the whole class (e.g. a pandemic, a natural disaster).

The resources often mention ‘the story’ that the child is telling you. For example, the ‘Hear 

the story’ card says to ‘draw out the story that they want to tell’. The use of the word 

‘story’ simply means whatever situation, problem, concern, or issue that the child wants 

to discuss. It is their ‘story’ because it is from their perspective. The word ‘story’ in these 

resources should not be confused with the way students and teachers often use the word – 

as a pretend or made-up story that the student is writing or telling. 

“
“

”
”
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PART 1

DEVELOPMENT 
AND TRAUMA

Mi bin gat bikpela bel hevi 
bilong wanem papa bilong mi 
woklo soim pasin koros lo haus 

bilong mipela. 

Mi luksave olsem yu bin woklo 
soim pasin belat long sampela 

dei igo pinis. sapos yu laik, yu ken 
toktok long dispela samting.
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WHAT’S HAPPENING FOR CHILDREN BETWEEN THE AGES 
OF 6-11?

During this period of middle childhood (and primary school) students start to understand 
themselves as unique individuals, separate and different from others. Relationships with 
family, extended family, peers, teachers, and community members are important for their 
development. During middle childhood, students learn that their thoughts and feelings may 
be different from those of other people and may look for emotional support from adults 
other than parents, as well as from siblings and friends. 

Middle childhood is a stage of development when children learn to deal with an increasingly 
complex social world. They become more involved outside the home, more independent, 
and make more decisions for themselves than before. Around this age, children start to 
understand that their own ideas and opinions can be different to those of others, and 
they develop a sense of fairness and empathy (sympathy/understanding) for others. 
However, comparing themselves with others at this age can also have a negative effect 
on some children, especially if they have had bad experiences with parents and the other 
significant adults in their life. So, good relationships with immediate and extended family are 
important to the student’s sense of self (the kind of person they think they are), their ability to 
understand the different ideas of others, to trust others and to show empathy. 

Trust in other people can be damaged at this age if children experience lack of 
understanding or care, unfairness, neglect, or abuse. These kinds of experiences may affect 
children as they grow up, making it more difficult for them to make good moral decisions 
and respect other peoples’ opinions and ideas. So, some students may need emotional 
support from their teachers to help them to learn to trust others and build a positive sense 
of self. At this age, friends (peers) are becoming more important, especially for social and 
emotional growth. Relationships with friends help children develop self-regulating skills and 
behaviours (such as self-control and being unselfish) which are needed to be successful in 
their later social life. Through friendships, children learn to control their emotions, interact 
with others, and develop the skills necessary for close relationships. 

During middle childhood children become more selective about who they interact with 
and by the age of 8 or 9 will usually have a group of friends usually chosen from relatives, 
neighbours or other children with shared interests. Acceptance by their peers is a good 
indicator of positive, healthy social and emotional growth. For example, children with high 
levels of self-esteem (that is, they think about themselves positively) who have good social 
skills will make friends easily. On the other hand, children with no or few friends may not 
attend school, or withdraw from the schoolwork, become depressed (sad), and engage in 
anti-social behaviour (such as bullying or stealing). These children have poor self-regulation 
and have usually experienced some type of family stress or trauma (such as neglect, 
violence, abuse). Helping children at this age usually involves some kind of coaching or 
mentoring, and assisting them develop positive social skills and behaviours. 
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UNDERSTANDING TRAUMA

What is trauma?
Traumatic situations and events (also known as adverse childhood experiences or ACEs) 

that occur in childhood (0-18 years) include experiencing violence, abuse, or neglect, 

witnessing violence in the home, or having a family member die. Additionally, disruptions 

can occur in  the child’s environment which undermine their sense of safety, stability, and 

bonding, such as natural disasters, growing up in a household with substance misuse, 

mental health problems, or instability due to parental separation and growing up in 

poverty. Traumatic events in childhood can be emotionally painful or distressing and 

can have effects that persist for many years. Factors such as the nature, frequency, and 

seriousness of the traumatic event, prior history of trauma, and available family and 

community supports can shape a child’s response to trauma.

In your work as a teacher, you will encounter children and young people who have experienced 

traumatic situations. When a child has been exposed to a traumatic event, their ability to 

understand, cope, and function in the classroom will be altered. Some of your students may 

have experienced multiple or ongoing traumatic events which will have an even more negative 

impact on their ability to engage and learn and will affect their physical health and wellbeing.  

The development of the human brain is based on genetics and everyday experiences. There 

is increasing evidence that prolonged  maltreatment, abuse, and other forms of trauma 

interrupts healthy brain development in children For example, when a child is exposed to 

traumatic events at a young age, they may not have developed a sense of safety, trust, and 

belonging. They may be very withdrawn or will act out aggressively, which is their way of 

communicating to you that something is wrong. 

What are the most common developmental issues and concerns for the children 
that you teach?

Key terms: 
middle childhood; stage of development; sense of self; self-esteem; anxiety; stress; trauma; 
peers; self-regulating skills; empathy; social, emotional and physical growth; depressed; 
coaching and mentoring.
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Children who have been abused and neglected may be emotionally and socially delayed. In 

other words, when they are scared or frustrated, they may not respond like their peers would 

and may even revert to an earlier stage of development – they may behave more like 2-year-

old than an 8-year-old. When this happens, the teacher should interact with them at their 

emotional level (age 2) not their age level (age 8).  Research also suggests that the younger 

children are when they experience traumatic events, the more persistent their trauma related 

problems will be. Hence as children grow older, the behaviour patterns and the signs of 

distress will persist or become more intense.

Punishment for this kind of behaviour does not work and may increase the child’s sense of fear 

and distress. On the other hand, engaging in activities that are quiet and involve talking and 

listening will increase their level of trust. They are more likely to show or tell you what is going 

on inside them. Giving them time to talk about what is happening for them – their thoughts, 

feelings, and behaviours – helps them to put words to their actions. This then helps children to 

self-manage and change behaviours associated with their thoughts and feelings. However, 

progress may be slow, especially for children s who have a lot to overcome.

For teachers of younger children, observing and noticing signs of acting out the trauma 

through play, drawings, and impulsive behaviour is a good start. An older child may appear to 

be hyperactive and may engage in bullying or hurting others (antisocial behaviour), increased 

risk taking, or self-harm. By adolescence, this could lead to alcohol and substance misuse (to 

numb the pain they are feeling), total disengagement from school and the community, or most 

seriously to suicide. Older children need to find an adult they can trust and with whom they can 

build the secure bond that is needed for behavioural change.

The good news is that patterns of behaviour can change. Care and protection from adults 

results in decreased levels of anxiety and stress for a child and helps to reduce the trauma 

responses in the child’s behaviour. Calm, caring, and regular contact with a trusted adult, 

no matter the age of the child, are key elements to improving a child’s sense of safety, 

belonging, and wellbeing. It is critical that teachers and community members understand 

as much about responses to trauma as possible – and the impact they can have on a child’s 

wellbeing.
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Calm, caring, and regular contact with a trusted adult, no matter the age of the child, are 

key elements to improving a child’s sense of safety, belonging, and wellbeing.
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WHAT TRAUMA CAN LOOK LIKE AT HOME AND SCHOOL:

Signs/behaviour Home School 

Sensory challenges Dislikes certain foods and textures

Dislikes being touched 

A lot of/sustained sucking, biting, or 

chewing

Avoiding routines 

Nervous and jumpy

Not always able to tell if they are hot or 

cold, hungry, or full, need to go to the 

toilet

Has difficulty paying attention to 

tasks or concentrating

Gets upset in noisy classrooms

Difficulty throwing or catching a ball

Difficulty with coordination and 

balance

Finds it difficult to hold a pen/pencil or 

write neatly

Insecurity with 

adults

Avoids talking about emotions

Keeps feelings bottled up inside

Putting rules in place causes strong 

reactions and/or refusal 

Long periods of anger and distress

Anger or anxiety when separated from 

adults 

Difficulty understanding new 

information

Underperforming or focussing on 

perfection/high achievement

Difficulty planning, organising, and 

completing tasks

Struggles with transitions, change 

and loss

Strong reactions for reasons that are 

not always obvious

‘Zoning out’ / daydreaming

Friendship difficulties

Finds it difficult to ask for help or 

needs constant help

Always does the right thing or does 

not follow rules and disrupts class
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Strong emotions Big reactions to small incidents, for a 

long period of time

Cannot see other people’s points of view 

or show empathy

Frequent arguments

Violent towards parents

Tearful and clingy if parents leave

Long, emotionally painful bedtime 

routines 

Angry or distressed response to small 

changes 

Jealous and possessive of friends

Trouble with sharing

Difficulty concentrating on new 

learning

Tearful and clingy at drop off

Overly reliant on adults 

Breaking rules

Aggressive

Running away, hiding

Challenging 

behaviour

Lying

Stealing

Hoarding (hiding things e.g., food, toys)

Eating too little or too much

Aggression

Lethargy (seen as laziness)

Does not respond to requests to do 

chores or daily tasks

Lying

Stealing

Hoarding (hiding things e.g., food, 

toys)

Disrupts class

Restless, fidgets, constantly moves 

around the classroom

Slow or unresponsive 

Connections with 

others

Seems like they are not listening 

Sudden changes in behaviour e.g., 

begins acting like a baby

Consequences for misbehaviour are 

ineffective – child has difficulty learning 

from experiences

Hearing voices

Lying about behaviour which adults 

have witnessed

Changing relationships/friendships

Seems to be ‘daydreaming’ a lot – 

leading to underachievement

Abilities to read, write or learn can 

suddenly change from one task to the 

next

Forgetful or confused about familiar 

things e.g., friends’ names

Confusion about day and time

Do not remember completing work

Hearing voices
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Confusion or 

challenges with 

thinking

Unable to learn from mistakes

Difficulty getting organised in the 

evening or morning

Cannot follow complicated instructions

Does not respond to reason or logic

Only sees the world from their point of 

view

Thinking is very fixed e.g., this way or 

that way, right or wrong

Finds it hard to: 

• solve problems 

• complete a task

• think quickly

• remember new information

• explain what they are thinking

• understand other people’s body 

language and unspoken messages

• organise their belongings

Self esteem Feel like they don’t deserve love or being 

looked after

Gets very upset if ‘told off’ for small 

things

Becomes jealous if parent or carer 

shows attention to someone else

Makes comments like “I’m stupid”, “No 

one likes me”, “Everyone hates me”

Becomes upset at ‘failure’

Self-doubt and self-criticism

Does not try things in case they fail
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WHAT CAN TEACHERS DO TO HELP?

Teachers get to know their students very well during the year and so are in a good position to 

strengthen their sense of wellbeing by using a ‘guided conversational process’. This process 

has two aims. Firstly, it helps children to become self-aware - to understand the link between 

feelings and actions. When children become more self-aware, they can better understand 

and manage their own behaviour and feelings, and the behaviour and feelings of others. 

This understanding helps them to build better quality relationships. Secondly, a guided 

conversation encourages student to listen to other students and to build trust between them. 

Listening to each other helps students to understand their own strengths and capacities to 

solve problems and deal with concerns and issues together. 

For this process to work, the teacher needs be caring and responsive to the students, 

particularly when students are feeling upset. The teacher acts as a patient and caring adult 

who helps students to feel safe and calm. Providing a predictable, stable relationship with 

students gives them the sense of safety they need to talk with you and with each other. This 

process for talking and listening creates a safe environment that is especially needed for 

children experiencing trauma-related problems – by having regular, positive interactions 

with a trusted adult, a child’s sense of wellbeing can change. 

The benefits of interaction through conversation is supported by research into social and 

emotional development. Neuroscientific (brain development) research has also shown that 

the conversational process can help students improve their feelings of wellbeing.

The teacher resources produced for this program – the Cards, the Manual, and the Training – 

will help you have effective conversations with individual children and groups of children.

What can you do differently to help? 

The following statements were made by children who are impacted by trauma (sometimes referred 

to as developmental trauma). For each of the statements, write one thing you, as a teacher, could 

do to make a difference.

1. Everyone needs to understand developmental trauma

2. I cannot process some conversations until my brain has been repaired

3. I need support to learn to feel safe, so my brain repairs faster

4. Retraining my brain will take time, I need consistent and predictable activities before I can 

think, learn, and reflect

5. Each part of my world needs to be working together to help repair my brain

6. Responding to my developmental (brain) age will be more effective than responding to my 

chronological (birth) age
7. Be a safe, healthy, caring, and consistent adult
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Mi gat bikpela hamamas 
long yu long gat laik lo toktok 

wantaim mi, bilong wanem mi 
bin wari turu long yu.
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PART 2

THE CARDS – SKILLS FOR 
EFFECTIVELY GUIDING A 
CONVERSATION
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HOW TO SHOW CARE

There are four How to Show Care cards – Respect, Trust, Genuineness, and Empathy. 

These qualities are the four pillars that support good and effective conversations and 

relationships with children. In some cases, students may not have had care shown to them – 

so teachers should be aware that the more they model these behaviours, the more students 

will learn to do the same. By showing these qualities to children you are showing that you 

have faith in the student and that you are trustworthy. Modelling or showing these qualities 

also helps to increase confidence and self-esteem, help build relationships and connections, 

and enable true thoughts and feelings to be shared. 
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How might you work on developing these skills?

Give an example of how you have shown Respect, Trust, Genuineness, and 
Empathy?
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HOW TO START    

There are two How to Start cards – Notice and Opening. 

Teachers notice things about their students – they become aware of something by paying attention. 

For example:

• How do they appear today? 

• Are they acting in a positive or negative way? 

• Are they behaving aggressively or acting withdrawn? 

• Is this their usual type of behaviour? 

• Do they act the same or differently in different situations? 

You might see a student who usually loves to play ball with the other kids has been sitting 
by himself for the past two days, rather than joining in the games. Or you might hear that a 
student has been pushing and shoving another student on the playground and want to find 
out what is going on between the two of them. Or you might observe a student appears very 
tired and can’t concentrate in the classroom. If you have been noticing a pattern of behaviour 
for some time, it is useful to jot down some notes to remind you of your observations. 

If you notice something that leads you to think a student has a problem or concern, it can 
be useful to open a conversation by sharing what you have noticed. For example, ‘Grace, I 
have noticed you have been pushing Joe in the playground a few times this week. You don’t 
usually act like that. Is there something going on for you?’

Think about how you might choose the right time and place to do this because it is 
important to build a school environment that feels safe for all the students. So, choose a safe 
space for listening – this also shows respect and helps to build trust. For example, if a student 
has been acting aggressively because she is experiencing some negative things at home, 
like violence towards her mother from male family members, she may want to talk to you 
about this privately. Find a place where the student is comfortable (they are more likely to 
share with you if they feel safe and comfortable) and assure the student that you are there to 
support them in whatever way you can.

As a general rule, conversations with children should be visible to others but private – 

between the child and the teacher with no-one else able to hear. The teacher should not 

discuss the conversation later with other adults or children. This is described as keeping the 
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What has stopped me from opening a conversation with a child in the past is…

conversation “confidential”. In some situations, a teacher might ask a child if s/he agrees 
to him/her telling other people, such as the Head Teacher or the child’s parents/caregivers, 
about their conversation. This could help sort out a problem at school or at home. It is also 
helpful if the child is referred to a trained counsellor for further support.2

However, there are some circumstances in which the teacher must, under the NDoE’s 
Behaviour Management Policy and PNG law (the Lukautim Pikanini Act), tell the Head 
Teacher/Principal about something a child has said. Examples include when the child’s story 
(or “disclosure”) includes details of criminal behaviour such as domestic violence, extreme 
neglect or abuse. The Head Teacher then has the responsibility of reporting the information 
to Child Protection officers within the Department or to the police.  

If you suspect the safety of a child to be at risk, under the Lukautim Pikanini Act, teachers 
have a mandatory responsibility to report incidents or concerns to the Child Protection 
authorities within 24 hours. Any criminal case of violence or sexual abuse should be reported 
to the Police Family Sexual Violence Unit (FSVU). The teacher must support the child to 
seek medical treatment within 72 hours of the incident to protect the child from HIV/AIDs or 
unwanted pregnancy. The teacher has a unique responsibility to the child during this period 
of vulnerability and should remain with them and support the family as needed. 

Note that a child of concern whose abuser in the home should not be housed by the teacher.  
Such cases must be reported to the Child Protection Officer who will support the teacher 
and/or extended family to find a safe house for the child. 

Consider the following questions, write your answers and discuss: 

Three key things I need to know about confidentiality and requirements to report are:

1:   

2:   

3:   

2  In responding to cases of bullying teachers should initially talk to the child/children causing the problem. If bullying continues the teacher will talk to the parents/
caregivers of the bullies and may also write a warning note (also informing/copying school management). Further bullying could result in suspension from school. 

In cases where children are affected by events at home or in the family, again, teachers should talk the situation over with student followed by conversations with the 
family members, informing school management. In places where an NDOE counsellor is available, the school and the family may agree to refer the child for support.  
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HOW TO ENGAGE      

There are four How to Engage cards – Eye contact, Body language, Voice quality, and 

Minimal encouragers. 

Using these skills shows that you are interested in what the student is telling you and help the 

student stay engaged and focused on the conversation. For example, it is important to:

• look at their eyes and face (without staring)

• be relaxed and face the student

• give encouraging nods (and smiles when appropriate)

• use a calm and gentle tone of voice 

These strategies show the student that they have your attention and that you are listening to 

them. So does encouraging them to say more about what they are telling you with a minimal 

use of words such as ‘Ok. What happened then?’ or simply ‘Uh-huh’. All four of these skills 

are important at all stages of a conversation with a student, whether you are opening a 

conversation, engaging in listening or questioning, or closing a conversation.
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Which of these skills do you struggle with the most?

What could you do to improve?
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HOW TO LISTEN     

There are four How to Listen cards – Hear the story, Follow the lead, Reflection of content, 

and Reflection of feeling. 

These four skills are specifically about the process of gathering information from the student 

and include: 

• hearing what they have to say

• really listening to what they are saying instead of forcing or taking control of the 

conversation

• reflecting their content (what they are saying) and feelings as they tell their story. 

Listening is the main tool the teacher will use to find out what is going on for the student – 

to hear about their situation, problem, concern, or issue. Remember to listen ‘in their own 

time’ – give students space and time to think about what they want to say and how they 

want to say it – silences are OK! By listening to the students’ stories, you are building shared 

understanding so that you can support them in their choices and actions.

Read the following examples of how to reflect content and feeling. Then complete the 

responses for the second scenario.

Example scenario
Student: I get so angry when the kids don’t follow the rules, and when I tell them, they won’t play 

with me anymore.

Example of a ‘reflection of content’ response: 

Oh, so the other kids stop playing with you when you tell them off for not following the rules.

Example of a ‘reflection of feeling’ response: 

Okay so it makes you angry when kids don’t follow the rules.
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Your ‘reflection of content’ response

Your ‘reflection of feeling’ response

Practice scenario
Student:  When the teacher tells me off for not coming to school on time, I feel embarrassed and mad, so I 

don’t do what they ask me all day.
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HOW TO QUESTION     

There are four types of questions in the How to Question cards – Objective, Reflective, 

Interpretive, and Decisional questions. This is known as the ORID process of questioning 

and it is a useful way for teachers to structure a conversation with a student.

To start the process, ask an objective question, one that get the facts about the problem or 

concern. For example, ‘What is going on for you?’ 

When you think you have gathered enough facts and information to understand the 

situation, the next step is to ask a reflective question. Reflective questions are about feelings 

-  they get to the heart of how the student feels about the situation. For example, ‘What is 

that like for you?’ or ‘How do you feel about that?’

When you know some facts and how the student feels about the matter, the next step is to find 

out what this means for the student. That is, how do they interpret the situation – is this a small 

or big concern for them? How is it affecting them?, Interpretive questions might include, ‘What 

do you think this means for you?’ or ‘Why do you think you are feeling like this?’

Understanding what the problem or concern means for the student provides a good base 

for moving into decisional questions. These questions help students to think about what to 

do about the problem or concern. For example, you might ask, ‘What could you do to make 

it different?’, ‘How could we work on this together?’, and ‘What might be our first step?’

These four types of questions do not necessarily follow a straight line. There may be times 

when you will need to go back to objective questions to find out more about the situation, 

there may be times in the conversation when you want to revisit how the student is feeling.  

This is all part of the process and, depending on how distressed the child is, it may take 

several conversations to go through the different types of questions.
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The second card, Reflection, describes a useful process to engage in – either by yourself 

(self-reflection) or with a fellow teacher or colleague (other-reflection). Reflection has two 

key purposes. The first is to help you learn from your experience and, in turn, improve your 

ability in the future to have effective conversations with your students. The second is to help 

you ‘debrief’ the experience.  Often, conversations with children, especially those that raise 

something uncomfortable or reportable, can be difficult for teachers too. Teachers who take 

the time to reflect on their practice improve their skills, are more effective in their work, are in 

a better position to help others, and look after their own wellbeing.

The reflection process is undertaken in four steps: 

1. Ask yourself, ‘What happened in our conversation?’.  

(Remember this is not about WHAT you talked about with the student, but about HOW you had the 

conversation.) Be specific here.  

What location did we choose? How did I open the conversation? Did I use eye contact? Did 

I reflect the student’s feeling back to them?)

2. Ask yourself, ‘What do I think and how do I feel about what happened?’. Was the location 

suitable? Was the way I opened the conversation effective? Did I use the appropriate 

amount of eye contact? Was my reflection of feeling effective?’  

When asking these questions, also ask yourself how you know the answers to them. For 

example, how do I know my reflection of feeling was effective?

3. Ask yourself, ‘What have I learned from this conversation?’.  

(This is not what you learned about the student’s problem or issue; it is what you learned 

about HOW you had the conversation.)  

What do I know about choosing a location that I didn’t think about before? What have 

I learned about opening a conversation, eye contact, reflection of feeling? What are my 

strong skills? Where do I need to improve? 

4. Ask yourself, ‘What would I do differently next time?’.  

You may plan to choose/suggest a different type of location, open the conversation in a 

different way, use more/less eye contact, or attempt to reflect the student’s feelings back to 

them more often. 
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HOW TO FINISH  

There are two How to Finish cards – Closing and Reflection. 

The first, Closing, is about how to finish a conversation with a child. The second, Reflection, 

is what the teacher can do after a conversation or interaction with a child is finished, so that 

they might learn from the experience.

When Closing the conversation, it is vital that you reassure the student that they have 

worked really well and have been very brave talking to you. Depending on what has been 

discussed, you may be able to say that what has been talked about is safe with you. Remind 

the student that they can come and talk to you more about the problem or concern, or any 

other issues they might have. This type of closing builds trust and shows the student that 

they can come to you, as a safe person, when they want to talk. 

Write two closing statements that you (a) would be comfortable saying to a 
student and (b) would say to reassure the student about safety, confidentiality, 
and opportunity for further conversation.

1.

2.
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What happened in our conversation?

What do I think and how do I feel about what happened?

What happened in our conversation?

What have I learned from this conversation?

What would I do differently next time?

A PROCESS FOR REFLECTION
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Then, as the final step, you would reflect on the conversation for your own development and 

learning by reflecting on or discussing with a colleague: 

1. What happened in the conversation?

2. What you think and how you feel about what happened

3. What you learned from the conversation

4. What you would do differently next time

Ending this way shows you genuinely care about her and her family. This also leaves room 

for further interaction.

Inap yu tokim 
mi long wanem samting 
turu i wok long kamap 

long yu?

Mi wok long gat hevi 
long go long school long 

sampela monin.
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PART 3

GUIDED 
CONVERSATIONS – 
PUTTING THE SKILLS 
TOGETHER
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Teacher: I notice you have been acting very angry in the past few days. Would you like to 

talk about it? [You have shared what you have noticed, and you have opened the conversation 

by inviting Harry to talk. Assuming Harry says he would like to talk, you would sit down next to him 

and possibly smile and nod, which is appropriate body language].

Teacher:  I am so pleased you are here talking to me because I have been concerned about 

you [using a warm tone (vocal quality) and your statement shows empathy and genuineness]. 

Can you tell me what is going on for you? [Objective question to encourage Harry to start 

sharing some information about what is happening for him and the beginning of you hearing the 

story by gathering the information.]

Harry: I have been really angry because my Dad keeps getting mad at home.

This section of the Manual will take you through two guided conversations for children in the 

age range of 6 to 11. These conversations can be adapted to suit the specific need or concern 

of any individual student or group of students. You will find that once you have mastered 

the skills from each of the cards, you will be able to change the conversation to suit any age 

group. As you read through the transcript, you will see that the conversational skills have 

been included and noted in bold.  

CONVERSATION 1: VERBAL AND PHYSICAL ABUSE AT 
HOME (AGE 6-11)

Scenario: Because you are a teacher and you know your students well, you are likely to notice 

changes in their behaviour. The changes might be sudden (e.g., an outburst of tears) or they may 

have been building up for some time (e.g., persistent aggressive or withdrawn behaviour). On this 

occasion you have observed (noticed) Harry behaving very aggressively to some of his friends at 

school over the past few days. He is lashing out at them on the playground, seemingly without any 

reason, and is calling them nasty names in the classroom. You have also noticed that he has several 

severe bruises on his arm. You decide to invite (opening) him to have a conversation.

Preparation: Before you approach Harry, review the How to Show Care cards. 

This will help you to start the conversation in a genuine and respectful way, 

develop trust and show empathy. Then, think about creating a safe place 

(opening) to have the conversation with Harry.
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Teacher: Oh. Dad’s been getting mad. [Reflection of content by repeating back some of Harry’s 

words.] Why do you think that is happening? [Minimal encourager to get Harry to provide 

some more information (hear the story)].

Harry:  I think it is because I am being bad and then he gets really mad.

Teacher: Oh. What happens for you when Dad gets mad? [Objective question to draw out 

further information, but also a reflective question is Harry chooses to respond with feelings.]

Harry: I get really scared because when he gets really mad, he yells at me and sometimes he 

hits me.

Teacher: Yeah, you feel really scared when your Dad gets mad at you? [Reflection of feeling 

(scared) and reflection of content (when Dad gets mad at you). Also, a reflective question 

because you are checking with Harry if that is how he feels, and you are inviting him to offer more 

information about his feelings.]

Harry: Yes, I am very scared and sometimes I start crying because I am so bad.

Teacher: Very scared. [Again, acknowledging Harry by reflecting his feelings.] Why do you 

think you are a bad person? [Objective question to obtain information from Harry and you are 

also following his lead by staying focussed on the information he is giving you.]

Remember to keep making regular eye contact to help Harry focus his attention 

throughout the conversation.

Harry: Because my Dad tells me I am bad and no good at helping around the house. He says 

I am no good for anything.

Teacher: What does that feel like, when Dad says that? [Reflective question to explore Harry’s 

feelings.]
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Harry: I feel really sad and angry because I don’t know what to do to make my Dad like me.

Teacher: [With gentle voice quality.] Really sad and angry. [Although this might sound 

repetitive – reflecting feelings back to Harry – it is one of the most powerful things we can do 

when listening to someone.]  I have noticed you have some bruises on your arm. Can you tell 

me how you got those? [Objective question to obtain information.]

Harry: Well, my Dad was mad at me and then I got scared. I started running away from him. 

I was trying to find my Mum, but she wasn’t home, so I ran down the street to find her.

Teacher: Did you find your Mum? [Objective question.]

Harry: No, I couldn’t find her so when I got really hungry, I just went home. And that’s when 

Dad hit me – he said it was for running away.

Teacher: Is there anything I could do to help you with when Dad gets angry with you? 

[Interpretive question to encourage Harry to think of possible solutions for what is happening, 

and it is also a decisional question because it is encouraging Harry to think about support that 

might be available. You will also need to consider reporting requirements.]

Harry: Maybe. I don’t know because I am really scared of him.

Teacher: OK. How about we work on what you could do when you get scared? [Decisional 

question so the student has a next step. The use of the word ‘we’ also builds trust and shows 

Harry you care for his wellbeing. Suggesting that you will work on something together is a 

great way of working on closing the conversation because it shows you are available to talk 

again about this matter.]

At a time that feels right for you and Harry (and depending on time of day and opportunity 

to talk) you should draw the conversation to a close in a way that the student feels reassured 

that their story is safe with you, and leaves room for further interaction or action.
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Explaining confidentiality/reporting e.g.

Teacher:  Harry, you’ve done nothing wrong in talking to me today, or from what you’ve told me 

about you and your Dad. It’s really important that you know that.  Remember we talked at the start 

about helping you the best way I can? Well, that means I am going to ask someone else to help me 

too, so we are like a really strong team together - with you. That also means I need to tell them what 

you’ve told me today. 

Give example transcript e.g.

Teacher:  Harry you have been really brave talking to me today. I want you to know you have done a 

great job talking to me / you’ve done nothing wrong. Is it okay if we keep talking so we can work out 

ways to help you feel better?

Then, as the final step, you would reflect on the conversation for your own development and 

learning by reflecting on or discussing with a colleague: 

1. What happened in the conversation

2. What you think and how you feel about what happened

3. What you learned from the conversation

4. What you would do differently next time

What happened in our conversation?

What are your responsibilities for reporting the bruises on Harry’s arm?  And how 
might this affect ‘trust’? 
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Teacher: Juijui, I am so sorry about your mother passing away. I can see you are having a 

difficult time with her not being with you and your family. I noticed that you are not playing 

with your friends anymore and that you don’t want to do your schoolwork. Would you like 

to talk about what is going on for you? [You have shared what you have noticed, and you 

have opened the conversation by inviting Juijui to talk. Assuming Juijui says she would like to 

talk, you would sit down next to her and smile, maybe put your arm around her if OK to do 

so. This is appropriate body language]. 

Teacher:  I am so glad you’re here talking with me because I have been worried about you 

[using a warm and comforting tone (vocal quality) and your statement shows empathy 

and genuineness]. Can you tell me what is going on for you? Can you tell me what’s been 

happening? [Objective question to encourage Juijui to start sharing some information 

about what is happening for her and the beginning of you hearing the story by gathering 

the information].

Juijui: Well since my Mum went away, I have no one to read to me and put me to bed. 

CONVERSATION 1: VERBAL AND PHYSICAL 
ABUSE AT HOME (AGE 6-11)

Scenario: As a teacher you know about the families of the students that come to your school. You 

are aware that the mother of one of the students in your class (Juijui, aged 6) died recently. You 

knew that she had been sick for a while but did not know her illness was so serious. Since her 

mother’s death you have noticed a change in Juijui’s behaviour. Usually a very happy and 

competent little girl, she is now often sitting by herself and crying on the playground. When her 

friends try to get her to join in their play she refuses. She has also withdrawn from any activity in 

the classroom. She looks very tired, comes to school with no food, and has wet her pants several 

times in the class over the past week. You have decided you will invite (opening) her to have a 

conversation with you about the loss of her mother.

Preparation: Before you approach Juijui, review the How to Show Care cards. This will help you to 

start the conversation in a genuine and respectful way, develop trust and show empathy.  Then, 

think about creating a safe place (opening) to have the conversation with Juijui. 

CONVERSATION 2: GRIEF AND LOSS (AGE 6-11)
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Teacher: No one to read to you [Reflection of content]. That sounds like something you 

really miss [Partially a reflection of feeling because you have heard in Juijui’s voice that she 

is missing their reading together, even though she didn’t use that word ‘missing’]. Is that 

something you really miss? [Both an objective and reflective question because you are 

gathering information and tapping into understanding her feelings.]

Jujui: Yes. And I am very sad because I miss her. [She starts to cry, and you sit in silence for 

a little while to let her know that it is OK to cry. Appropriate body language and shows 

empathy by giving her time and space for her own sorrow].

Teacher: I can see you are very sad, and you miss your Mum. [Reflection of content (miss 

your Mum) and reflection of feeling (you are very sad)].

Juijui: Yes, I miss her all of the time. I never stop missing her.

Teacher: I have also noticed you look very tired. Why is that? [Noticing and an objective 

question to gather further information].

Juijui: Because I get scared at night and I can’t sleep.

Teacher: Scared. What’s making you feel scared? [Objective question to help you 

understand the issue].

Juijui: I get scared because I don’t know where my Mum is anymore. They took her away. I 

start to think about scary things like what if she is not in a safe place and someone might 

hurt her.

Teacher: Ah, You’re scared about what has happened to your Mum. [Reflection of content 

and feeling]. What do you do when you are feeling scared? [Moving into an interpretive 

question to find out how Juijui understands what is happening and to see what her solutions 

are for dealing with feeling scared].
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Juijui:  I start to cry and then sometimes my big sister comes in the room with me, so I don’t 

get scared anymore. 

Teacher: Does it feel different when your sister is with you? [Reflective question to explore 

what is happening for Juijui].

Juijui: I feel better and not so scared anymore.

Teacher: If you feel better with her there, I wonder if your sister could help you to get to sleep 

every night? [Decisional question to assist Juijui to think about what she could do to feel 

better].

Juijui: I can ask her because then I might not feel so scared anymore.

Teacher: You’re so clever to think of that! That sounds like a good idea. I also noticed you 

have not been bringing any lunch to school. I wonder if this also makes you feel a bit tired? 

[Objective question to gather further information].

Juijui: We don’t have much food anymore since my Mum died. So sometimes my big sister 

doesn’t give the little kids any food for school.

Teacher: Perhaps we could work on something together to make sure you get some food for 

you and your sisters’ and brothers’ lunch? [Decisional question to move towards deciding 

what to do and for you to consider what supports are needed].

Juijui: Yes, that would be good.

Teacher: OK. Well is it OK if we leave it there for now? I am so glad we had this talk because 

I really care about you and have been worried. And now I understand more about what’s 

going on for you because you’ve been so strong and brave in telling me. You can come and 

talk to me anytime you are feeling sad or scared. And I’m going to see what we can do about 

some food. 
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Then, as the final step, you would reflect on the conversation for your own development and 

learning by reflecting on or discussing with a colleague: 

1. What happened in the conversation?

2. What you think and how you feel about what happened

3. What you learned from the conversation

4. What you would do differently next time

Ending this way shows you genuinely care about her and her family. This also leaves room 

for further interaction.

Then, as the final step, you would reflect on the conversation for your own development and 

learning by reflecting on or discussing with a colleague: 

1. What happened in the conversation?

2. What you think and how you feel about what happened

3. What you learned from the conversation

4. What you would do differently next time

Ending this way shows you genuinely care about her and her family. This also leaves room 

for further interaction.

What skills do you identify in the closing of the conversation?

How would you follow up this conversation with Juijui? 
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End the conversation in a way that the student feels reassured that their story is safe with 

you and that they can talk to again if they choose.
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PART 4

SIMPLE TOOLS 
FOR CHECKING 
ON WELLBEING
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THE WELLBEING ASSESSMENT TOOLS 

The following pages include several tools that teachers can use to check on the wellbeing 

of their students. The tools can be used to encourage children to raise concerns, and as a 

method of developing emotional competence. Teachers could use these tools with a whole 

class or with individual students they have observed to be behaving differently from usual, 

for example if they have become very quiet or disruptive or appear to be upset. Students’ 

responses may help teachers to begin a conversation.  

Encouraging children to express their fears or worries in a safe environment lets teachers 

show support and helps them find ways to address their concerns. Talking things over with 

children can help them see ways to deal with other problems they might have. Talking things 

over calmly also helps children develop their ability to regulate and manage their emotions.  

You will see that there is a mixture of ‘picture’ and ‘word’ tools. The two picture tools – one 

that includes nine faces depicting different emotions and the other that shows 35 faces and 

emotions – provide the opportunity for a child to indicate how they might be feeling at that 

moment, on that day, or during that week. 

Younger children will probably find it easier to begin a conversation this way than having to 

express their feelings in words right from the start. The simple Tool 1 (9 faces) may be better 

for younger children (6 to 9 years old) who have a limited vocabulary for emotions.  

The longer Tool 2 (35 faces) might be more suited to slightly older children (9-11 years) who 

have a more developed emotional vocabulary. These are guidelines, however, because 

it is important to remember that students develop at different rates. Work with the child’s 

developmental (brain) age rather than their chronological (birth) age.

There is also a word tool. Tool 3 provides a list of prompts or sentence starters (titled ‘This is 

me!’) so that a child can describe themselves. Students then answer the questions by rating 

from ‘never’ to ‘always’. 

Teachers should consider the stage of development of the students and their literacy skills when 

using these tools. Younger (or less developed) children might easily complete a statement that 

starts with ‘I am happy when…’ but it might take a more developed child to complete ‘I am at my 

best when…’ (in Tool 3 -  ‘This is me’). Teachers are usually in a good position to know what tool 

might suit the children they teach.

The tools will help children who might not know how to express and share a concern. Many 

children will find it challenging to talk about their problems, and so pictures and sentence starters 

help to prompt. For some children, seeing a picture they understand or being prompted for a 

statement can help them begin to organise and express their thoughts and emotions. 

3  Emotional competence is the ability to recognize, interpret, and respond to emotions in yourself and others – in a constructive way. Emotional competence 
means that people can discuss problems openly, without closing down or losing their temper.  Emotional competence provides a strong foundation for 
academic, social, and personal wellbeing.
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HOW AND WHY TEACHERS CAN USE THE TOOLS 

The tools can be used in various ways. For example, as an ‘starter’ for a conversation with a 

child you might be concerned about. In this case, you might show the child one of the picture 

tools and ask, ‘which picture shows how you are feeling today?’ and, when they respond, 

you might explore that feeling with them. Or you might choose a couple of examples from 

the word tools and ask, ‘when do you get angry?’ or ‘when are you most happy?’ or ‘what 

you do like about yourself?’

The example above could also be applied to a whole class. Perhaps check in at the 

beginning of a day or week and find out how everyone is feeling and then ask again at the 

end of the day or week to see if there is any change. Whether there has been a change or 

not doesn’t necessarily matter – the purpose is to check on wellbeing, encourage children to 

raise concerns, and develop emotional competence.  

Imagine doing the following in your class. At the beginning of the day, you say something 

like: 

Today I want to check in and see how things are going for you. I would like each of you to 

look at these faces and think about which one best describes you today. Write it down. 

Then write a sentence that starts with ‘I feel happy because…’ Or ‘I feel angry because…’. 

You might choose to follow up with individual students – 

 ‘I see that you have chosen the angry face for how you are feeling right now. Can we talk 

more about this? I’m really keen to know what’s happened for you to be feeling the way 

you do.’  

Or you might choose to have a whole class discussion about feelings – 

‘Wow. I see lots of people are feeling anxious about the pandemic. Let’s talk about this 

together to see if there is something we can do to lessen that anxiety’.

Or you might start the day by saying: 

I’d like us to do an activity now that will help me learn more about how you feel about 

things. Have a look at these prompts (on this sheet of paper or on the board) and 

complete the sentences. If you are not quite sure how to complete the sentences that’s 

okay, just do the ones you can. I’m really interested in how you are feeling, and I’m really 

interested in how we talk about our feelings. 

You can choose some of the prompts from the sheet – not all of them. And again, you might 

choose to follow up with individuals or have a class discussion.

In any of your conversations remember to use all of the skills you have learned – How to Show 

Care, How to Start, How to Engage, How to Listen, How to Question, and How to Finish. 
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TOOL 1
HOW DO YOU FEEL TODAY? 

Happy Sad Angry

Surprised Shy Embarrassed

Scared Silly Excited



47Toktok Wantaim Pikinini  |  Talk with Kids  |  6-11 years

TOOL 2
HOW ARE YOU FEELING TODAY ? 
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TOOL 3
THIS IS ME 

1. I am excited when I can…

2. I like people who… 

3. I am happy when… 

4. I wish I could…  

5. I feel hurt when… 

6. I don’t like… 

7. I care about… 

8. I feel safe when…  

9. I get frustrated when… 

10. I hope…  

11. When I’m older… 

12. I would like… 

13. I get unhappy when… 

14. I like myself because…

15. I get angry when… 

16. I want to be… 

17. I get scared when… 

18. Most people think that I… 

19. I get nervous when… 

20. Sometimes I wonder if… 

21. I feel sad when… 

22. I think… 
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NOTES
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NOTES
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NOTES
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